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Teaching Communication to Students with ASD
Part 1
Individuals with Autism Spectrum (ASD) limited functional communication may express themselves in different ways. The differences in language and communication include absence in spoken language, repetitive language, impairment in conversational abilities, or inappropriate use of pronouns (Bartlett, 2018). Some students with ASD might have a limited comprehension of verbal and gestural forms of communication, while others might experience specific language impairment. The National Professional Development Center (NPDC) for Autism Spectrum disorder advocates evidence-based practices (EBPs) to utilize when dealing with communication and social problems (Ganz & Simpson 2019). NPDC evidence-based practices have proven to be effective in reducing communication inefficiencies. Every approach is implemented based on the type of issues apparent in students.
Some of the evidence-based strategies include Discrete Trial Teaching, Functional Communication Training, Joint Action, and Routine. As a teacher implementing the Functional Communicational Training FCT, I would train students on functional communicational skills like requesting for objects, asking for help, or rejecting things. According to Lofrand, a professional in communication with people with communication development issues, FCT helps to reduce problem behaviors by replacing problematic behaviors with appropriate communication skills (Lofland, 2020). Thus, my approach in implementing FCT in a classroom setting is focusing on the right behaviors that would replace the wrong communication skills.
Part 2
Any chosen evidence-based strategy has its pros and cons. For instance, focusing on my strategy of choice, FCT, it has its strengths as well as potential challenges. On the pro side, the FCT strategy identifies difficult behavior and finds appropriate easy communication behavior. For instance, a child might be in dire need of a toy, but has difficulty asking for it, as a response, the child snatches toys from other children. As an instructor using FCT to teach communication to such a child, I would teach the child how to use gestures to ask for the toy, instead of snatching the toy from other children, who might not understand the problem that the child has.
On the other hand, like all the evidence-based strategies, the use of FCT has potential pitfalls. Lofland noted that focus on a single EBP might not work for all students (Lofland, 2020). While research has proven that most students respond positively to FCT, a considerable percentage does not respond to an instructor's substitute behaviors. If an instructor fails to monitor a student's progress to a specific taught communication behavior and make modifications, the FCT might be a failure. Therefore, while FCT is a good evidence-based strategy, an instructor must be very close to every student to ensure that the student responds positively to the substitute communication behavior.
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